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	Description
	Inclusion in education refers to a model wherein students with special needs spend most or all of their time with non-special (general education) needs students. It arise in the context of special education with an individualized education program or 504 plan, and is built on the notion that it is more effective for students with special needs to have said mixed experience for them to be more successful in social interactions leading to further success in life. Inclusion rejects but still provides the use of special schools or classrooms to separate students with disabilities from students without disabilities. Schools with inclusive classrooms do not believe in separate classrooms. They do not have their own separate world so they have to learn how to operate with students while being less focused on by teachers due to a higher student to teacher ratio.
To avoid harm to the academic education of students with disabilities, a full panoply of services and resources is required (of education for itself), including:[56]
· Adequate supports and services for the student

· Well-designed individualized education programs

· Professional development for all teachers involved, general and special educators alike

· Time for teachers to plan, meet, create, and evaluate the students together

· Reduced class size based on the severity of the student needs

· Professional skill development in the areas of cooperative learning, peer tutoring, adaptive curriculum

· Collaboration between parents or guardians, teachers or para educators, specialists, administration, and outside agencies.

· Sufficient funding so that schools will be able to develop programs for students based on student need instead of the availability of funding.

.

In principle, several factors can determine the success of inclusive classrooms:

· Family-school partnerships

· Collaboration between general and special educators

· Well-constructed plans that identify specific accommodations, modifications, and goals for each student

· Coordinated planning and communication between "general" and "special needs" staff

· Integrated service delivery

· Ongoing training and staff development

· Leadership of teachers and administrators
Teachers use a number of techniques to help build classroom communities:

· Using games designed to build community

· Involving students in solving problems

· Sharing songs and books that teach community

· Openly dealing with individual differences by discussion

· Assigning classroom jobs that build community

· Teaching students to look for ways to help each other

· Utilizing physical therapy equipment such as standing frames, so students who typically use wheelchairs can stand when the other students are standing and more actively participate in activities

· Encouraging students to take the role of teacher and deliver instruction (e.g. read a portion of a book to a student with severe disabilities)

· Focusing on the strength of a student with special needs

· Create classroom checklists

· Take breaks when necessary

· Create an area for children to calm down

· Organize student desk in groups

· Create a self and welcoming environment

· Set ground rules and stick with them

· Help establish short-term goals

· Design a multi-faced curriculum

· Communicate regular with parents and/or caregivers

· Seek support from other special education teachers[58]

Inclusionary practices are commonly utilized by using the following team-teaching models:

    One teach, one support:

In this model, the content teacher will deliver the lesson and the special education teacher will assist students individual needs and enforce classroom management as needed.

    One teach, one observe:

In this model, the teacher with the most experience in the content will deliver the lesson and the other teacher will float or observe. This model is commonly used for data retrieval during IEP observations or Functional Behavior Analysis.

    Station teaching (rotational teaching):

In this model, the room is divided into stations in which the students will visit with their small groups. Generally, the content teacher will deliver the lesson in his/her group, and the special education teacher will complete a review or adapted version of the lesson with the students.

    Parallel teaching:

In this model, one half of the class is taught by the content teacher and one half is taught by the special education teacher. Both groups are being taught the same lesson, just in a smaller group.

    Alternative teaching:

In this method, the content teacher will teach the lesson to the class, while the special education teacher will teach a small group of students an alternative lesson.

    Team teaching (content/support shared 50/50):

Both teachers share the planning, teaching, and supporting equally. This is the traditional method, and often the most successful co-teaching model. [59]
Educators generally say that some students with special needs are not good candidates for inclusion.[64] Many schools expect a fully included student to be working at or near grade level, but more fundamental requirements exist: First, being included requires that the student is able to attend school. Students that are entirely excluded from school (for example, due to long-term hospitalization), or who are educated outside of schools (for example, due to enrollment in a distance education program) cannot attempt inclusion.

Additionally, some students with special needs are poor candidates for inclusion because of their effect on other students. For example, students with severe behavioral problems, such that they represent a serious physical danger to others, are poor candidates for inclusion, because the school has a duty to provide a safe environment to all students and staff.

Finally, some students are not good candidates for inclusion because the normal activities in a general education classroom will prevent them from learning.[34] For example, a student with severe attention difficulties or extreme sensory processing disorders might be highly distracted or distressed by the presence of other students working at their desks. Inclusion needs to be appropriate to the child's unique needs.
"The inclusion of age-appropriate students in a general education classroom, alongside those with and without disability is beneficial to both parties involved. (Waitoller and Thorius) With inclusive education, all students are exposed to the same curriculum, they develop their own individual potential, and participate in the same activities at the same time. Therefore, there is a variety of ways in which learning takes place because students learn differently, at their own pace and by their own style. (Carter, Moss, Asmus, Fesperman, Cooney, Brock, Lyons, Huber, and Vincent) Effectively, inclusive education provides a nurturing venue where teaching and learning should occur despite pros and cons. It is evident that students with disabilities benefit more in an inclusive atmosphere because they can receive help from their peers with diverse abilities and they compete at the same level due to equal opportunities given."
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